Attachment 2

Four core areas for developing a culturally responsive environment

ﬂmw the student — Understand the student

e Have high expectations

e Be an Overviewer — monitor wellbeing, how things
are going, where their hurdles are

e Be a Mentor — where they can go to ask for help,
guide them how to overcome hurdles, support

e Be a Checker — check how well they are
progressing, motivate them, show them
relevance (O’Brien, 2007, pg.166)

o Have family Get Togethers

e Grow your own cultural knowledge

o Breakfast club

e Support programs
Q&rsonal Learning Plans

Strong Respectful
Relationships

Teachers reflect cultural
understandings, valuing
and knowing within
relationship with students
and families.

Strait Islander Curriculum
\ Perspective

Teachers make regular
links within any topic
taught,as well as,
teaching specific units of
work surrounding
Aboriginal and Torres
Strait Islander topics.

e Make links to languages

e Dispel Eurocentric views

o Select relevant cultural content
or knowing and link to any unit taught

e Incorporate texts written by Aboriginal &
Torres Strait Islander authors

e Teach Aboriginal & Torres Strait Islander specific
units in the curriculum

e Use appropriate terminology and protocols

e Involve local community in curriculum
development — Education Consultative Group &
Elected Body

References

| Aboriginal and Torres\\i,?

Display:

Quotes by a range of Aboriginal and Torres

Strait Peoples

Art — both traditional and contemporary

A range of posters and artefacts

Acknowledgement to Country

e Display resources written by Aboriginal &

e  Torres Strait Islander authors

e Use appropriate terminology
and protocols

e Have Aboriginal & Torres Strait

Islander presenters

e Name facilities in local language
e Indigenous Garden /

Physical Environment

Teachers acknowledge
Aboriginal and Torres
Strait Islander Peoples
culture and knowledge
within the school and
classrooms.

Ways of Learning

Teachers incorporate
Aboriginal and Torres
Strait Islander processes
within their teaching
approaches.

e Use dialogue —yarning circIe}

e Tell stories, share stories
e Use modelling and scaffolding
e Incorporate symbols and visuals
e Develop practices that deconstruct and
reconstruct (start with whole and move to
parts)
e Integrate hands on learning
e Show relevance

Process
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